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ABSTRACT 

This document summarizes efforts made during fiscal 
year (FY) 1994 to implement Ohio's action plan for accelerating the 
modernization of vocational education, Ohio's Future at Work. First, 
background information is provided about the plan's formulation in 
1990. Listed next are 10 legislative actions that have been 
identified as necessary to accomplish the action plan's imperatives, 
goals, and objectives. The remainder of the document summarizes the 
actions taken during FY94 to meet the specific goals and objectives 
of each of the following 11 imperatives included in Ohio's Future at 
Work: broaden the scope of the vocational education experience for 
each student; improve access to enhanced educational opportunities; 
emphasize rigorous outcomes for vocational students and programs; 
focus on lifelong individual needs; provide career-focused education 
for all students; modify and streamline vocational education 
standards, guidelines, and policies; assure adequate resources and 
their efficient utilization; accelerate the professional development 
of vo«at£onal educators; extend and strengthen vocational education's 
strategic alliances; enhance the public's understanding of, and 
support for, vocational education; and maintain constant emphasis on 
improving and renewing the vocational education system. Contains six 
references. (MN) 
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Expectations 



The expectation of the future is that students will be able to apply knowledge solve prob- 
lems, and *ork as part of a team. The overall focus of education will be on what *e student is 
able to do. Ohio's Future at Work, the plan to accelerate the modernization of vocational edu- 
cation in Ohio, serves as the foundation for implementing and meeting these expectations in 
vocational education. 

Ohio's Future at Work has resulted in numerous initiatives in Ohio's vocational education 
system. Four such initiatives are the Individual Career Plan (lCP), the Ohio Competency 
Analysis Profiles (OCAPs), the Ohio Vocational Competency Assessment Package, and the 
Career Passport. The 1CP helps students connect their course work to their career goals and 
thereby promotes their transition from school to work. OCAPs are lists of academic, employ* 
bility, and occupational competencies that have been verified by business and industry as neces- 
sary for employees to have. OCAPs are the basis for vocational education program instruction, 
curriculum development, and the Ohio Vocational Competency Assessment Package^ The 
assessment package comprises assessments of vocational education students academic and occu- 
pational competency gains. All students who complete an occupational^ specific vocational 
education program receive a Career Passport, which identifies his or her academic, employabil- 
ity, v and occupational competencies by using a multiple-assessment process. True to its theme, 
the Career Passport documents what a student "can do". 

The Ohio Department of Education, Division of Vocational and Adult Education, is dili- 
gently moving from a regulatory agency toward one that provides leadership for preparing 
tomorrow's work force. Ohio's Future at Work has guided the Department s efforts for the past 
five years. The plan has supported new education reform opportunities including Tech Frep 
and the school-to-work system. However, there is a need to embark on a review of the plan s 
imperatives, goals, and objectives to assure they meet work-force needs, legislative mandates, 
and societal changes. In these times of great changes in the education landscape, Ohio s educa- 
tion system is committed to increased student performance which will lead to economic and 
work-force development in the state. 



4mul 0. lk\MA 

Gene T.Harris 
. . Assistant Superintendent of Public Instruction 
Ohio Department of Education 
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Vocational and Adult 
Education's Mission 




The mission of vocational and adult education in Ohio is 
to prepare youths and adults to make informed career choices; 
to achieve personal and family goals; and to successfully enter, 
compete, arid advance in a changing work world. 

This mission will be achieved in concert with educational 
and business communities by offering comprehensive educa- 
tion, training, and support services that develop the following: 

/ Occupational skills — those skills involving the technical abili- 
ties to perform required workplace tasks, including problem 
solving and critical thinking 

/ Academic skills — those competencies including communica- 
tions, mathematics, science, and basic literacy proficiencies nec- 
essary for career success and to facilitate lifelong learning 

/ Employability skills — those personal development and leader- 
ship abilities essential for increased productivity,, economic self- 
sufficiency, career flexibility, business ownership, and effective 
management of work and family responsibilities. 



The task of revising and streamlining the 
mission was undertaken in October 1994. The 
revised mission statement captures the realm of 
lifelong learning, from academic proficiency to 
occupational skills training. The mission 
statement responds to society's need for a fully 
functional worker who has the capacity to 
enhance the economic well-being of the family 
and community. 
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Plan of Action 



Amended Substitute Senate Bill 140 
(S.B. 140), Section 3313.901, empowered 
the State Board of Education to prepare by 
July 1, 1990, a plan of action for accelerat- 
ing the modernization of vocational edu- 
cation. Ohio's Future at Work, the plan , 
of action presented to the Ohio General 
Assembly, addressed eleven imperatives 
for structuring a vision to accelerate the 
modernization of Ohio's vocational educa- 
tion system. The imperatives served and 
will continue to serve as a foundation for 
ongoing educational reform and revitaliza- 
tion, a template for strategic planning, and 
a benchmark for progress. 

Beginning with fiscal year 1991, the 
State Board of Education has been 
required to report on the implementation 
of Ohio's Future at Work. Each progress 
report through fiscal year 2000 must pro- 
vide the following: 



/ Measurement of the extent to which the 
plan's objectives have been met, and mea- 
surement of the extent to which they 
have not been realized. This section 
begins on page 6 and continues through 
page 27. Shown are each imperative, its 
specific goal and corresponding objec- 
tives, and indicators for each objective. 

/ Specification of any legislative action 
needed to proceed with the plan's imple- 
mentation and the reasons why such 
action is necessary. This section is on 
page 5. 

S.B. 140 also directs the State Board of 
Education to revise the plan as necessary 
and to include any such revisions in the 
next progress report. 
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Legislative 
Action 



In order to accomplish the ambitious imperatives, goals and objectives of Ohio's Future at Work, 
it is necessary for the Ohio General Assembly to 

mm Recognize the Ohio Department of Education as an essential collaborating agency in the School-to- 
ll Work Transition initiative and acknowledge the work of that Department's Division of Vocational and 
Adult Education as instrumental in ensuring that every student makes an appropriate school-to-work 
transition. 

mm Adequately fund vocational education units and equipment to enable Ohio to meet State Board of 
*■ Education priorities and prepare secondary and postsecondary students to meet the demands of the 
current and future work force. 

mm Continue to support slate individual plan/passport funding to assure all students will be prepared for 
H postsecondary education, work entry, or a combination ot the two. 

Increase secondary vocational unit funding to remain on a parity level with Average Daily Member- 
ship (ADM) funding. 

Provide adequate funding for the vocational education extended program to ensure ongoing program 
delivery that is based on the needs of the learner, the employer, and the community. 

Increase funding for purchasing state-of-the-art equipment and for remodeling facilities to support 
changed course offerings that address labor market and/or work-force needs. 

Provide fiscal support for vocational education planning district (VEPD) leadership, teacher educa- 
tion, and professional development. In order to carry out the imperatives, goals, and objectives of 
Ohio's Future at Work, local vocational leaders and teachers must actively participate in rigorous pro- 
fessional development. 

Increase state funding for part-time and full-time adult postsecondary programs to maintain cost-effec- 
tive training opportunities. 

Raise the joint vocational school district (JVSD) two-mill floor to the lesser amount of three mills or 
to the highest millage voted to address JVSD equity. 

Wm ' Increase the amount of funding for academic programs offered through joint vocational school dis- 
"™ tricts. The Ohio General Assembly enacted legislation to fund JVSD academic programs at a level 
equal to eight percent of total vocational unit funding. However, the amount allocated in fiscal year 
j 1 994 represented only 4.31 percent of the unit funding. 

ERjfc H S 
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Broaden the scope of the vocational 
education experience for each student. 



Goal: 

Vocational program completers will have comprehensive educational experiences 
that include occupational, academic, and employability competencies. 



f/0 Applied academics (science, mathematics, 
and English/language arts) and technology 
will be implemented in all secondary occupa- 
tional programs and will be recommended for 
full-time adult job-specific programs. 

/ Almost 57 percent of eligible in-school 
occupational-specific programs and 11.7 
percent of cooperative education programs 
included correlated academic classes. 
Thirty-nine thousand, seven hundred fifty- 
five vocational education students received 
correlated academic instruction. 

/ State matching funds were provided to 
local school districts to purchase applied 
academic resources in mathematics, princi- 
ples of technology, biology, and chemistry. 

/ As part of revising Ohio Competency 
Analysis Profiles (OCAPs), additional aca- 
demic subject matter was included which 
addressed applied mathematics and applied 
communications. 

/ In the fall of 1993, 33,352 students took the 
American College Testing WorkKeys 
pretest. The posttest was given to 39,327 
students in the spring of 1994- The results 
indicated overall competency gains in 
applied mathematics, applied technology, 
and locating information. 



^Occupational programs will be orga- 
nized according to current and projected 
labor market patterns, including clustering 
of related occupations to enhance employ- 
ment opportunities, and will be delivered 
using up-to-date facilities and equipment. 

/ All 97 vocational education planning dis- 
tricts (VEPDs) submitted a strategic plan 
. that included an analysis of labor market 
projections. This analysis provided infor- 
mation for decision* about vocational pro- 
gram implementation, expansion, 
improvement, and disinvestment. 

/ More than 35,000 students took OCAP 
and Employability tests specific to their 
vocational programs. These tests are one 
means of assessing students' attainment of 
occupational and employability skills. 

/ Facility and equipment replacement is an 
ongoing process in vocational education pro- 
grams. In fiscal year 1994, $2,987,003.48 in 
state funds were provided on a match basis 
for equipment replacement. Unfortunately, 
requests for equipment replacement funds 
exceeded availability by $6,49 1 ,69330. 

/ Secondary vocational education programs 
provided preparation for direct entry in 21 
of the 32 occupations projected to have the 
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most new jobs in Ohio through the year 
2000. Related education in three more of 
the 32 occupations was provided. 

/ VEPDs offered 4,443 part-time adult voca- 
tional education programs for skill upgrad- 
ing or retraining. A total of 143,878 adult 
students enrolled in the programs. 

f0 Local courses of study for all vocational 
programs will address skills in student leader- 
ship (developed through participation in 
vocational student organizations), critical 
thinking, decision making, citizenship, 
employability, and balancing work and family. 

/ OCAPs included competencies in student 
leadership, critical thinking, decision mak- 
ing, citizenship, and employ ability. 

/ Vocational student organization (VSO) 
membership was 74,438. VSOs develop 
students' leadership skills through various 
skill contests and service activities. The 
VSOs in Ohio are FFA, Distributive Educa- 
tion Clubs of America (DECA), Future 
Homemakers of America/Home Economics 



Related Occupations (FHA/HERO), Voca- 
tional and Industrial Clubs of America 
(VICA), and Business Professionals of 
America (BPA). 

Jf0 Local courses of study for all vocational 
programs will address entrepreneurshlp, 
economic education, and lifelong learning 
concepts. 

/ More than 2000 local courses of study were 
developed based on OCAPs and included 
competencies relative to entrepreneurship, 
economic education, and lifelong learning. 

/ Thirty-three school districts received eco- 
nomic education grants. 

/ One hundred forty-five entrepreneurship 
and employability skills programs operated 
in the VEPDs. 

/ Business and Marketing Education tax- 
onomies were clustered to reflect broad "all 
aspects of the industry" groupings. 



Growth of Correlated Academics as a Percent of 
Vocational Job Training Programs 




OCAP— the 
employer-verified 
competency list 
that outlines the 
knowledge, skills, 
and work habits 
needed to enter rnd 
remain in a given 
occupational area 
or to succeed in an 
applied academics, 
dropout prevention, 
or Work and Fam- 
ily Life program. 
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Improve access to enhanced 
educational opportunities* 



AUklements of Ohio's educational system will collaborate to support an individual's 
educational and career goals and to facilitate lifelong learning. 

(^The comprehensive VEPD plan will include 
articulation agreements, including vertical articula- 
tion between secondary and postsecondary pro- 
grams and institutions and horizontal articulation 
between educational programs. 

/ Ninety-six VEPDs reported having articulation 
agreements with postsecondary programs. 
These articulation agreements are part of a 
seamless workforce-education system promot- 
ing effective school-to-work transition. 

^Vocational programs will be designed to enable 
students to receive education based on their individ- 
ual career plans and labor market expectations. 



A policy audit will be conducted to determine 
barriers to system collaboration and lifelong learn- 
ing and to recommend necessary corrective actions. 

/ Goals and objectives related to lifelong learn- 
ing and collaboration were included in VEPD 
plans. The plans included an evaluation not- 
ing not only progress, but also barriers toward 
achieving goals and objectives. 

^^Each vocational education planning district 
(VEPD) will prepare an annual comprehensive 
vocational education plan per state agency guide- 
lines, developed with input from all involved school 
districts and community agencies. 

/ Seven regional local education area planning 
(LEAP) meetings p vided VEPD administra- 
tors training to prepare their VEPD plan. All 
97 VEPDs submitted a plan developed with 
input from applicable school districts, busi- 
nesses and industries, and community agencies. 

^VEPDs will develop, in collaboration with 
feeder school districts, a transportation plan to assure 
access and participation for all students in applicable 
educational programs. 

/ Transportation plans were in place, ensuring 
access to vocational programs for 96.5 percent 
of all students. 



✓ Individual Career Plan (ICP) documents were 
initiated by 128,543 eighth graders in fiscal year 
1994. This number is 90 percent of the eighth- 
grade population. In addition, 24,300 seventh- 
grade students and 7,658 sixth-grade students 
initiated an ICP. 

/ Follow-up data indicate that over 85 percent of 
aii v-ocational program completers in fiscal year 
1993 obtained a job related to their training 
and/or pursued further education in their field. 

| The VEPD Comprehensive Plan 
identifies a VEPD delivery system 
' for vocational education and career 
| development programs and services, 
I in compliance with the Ohio Revised 
I Code (ORC), Section 3313.90. 



(0 Educational programs will be designed to facili- 
tate and encourage student access to quality academic 
and vocational programs. 

/ All Ohio's eleventh and twelfth graders had 
access to comprehensive vocational education 
programs in fiscal year 1994. ' 

/ Twenty-four Tech Prep consortia were operat- 
ing-an increase of 11 from fiscal year 1993. 
These consortia involved 35 colleges, 320 sec- 
ondary school districts, and 410 business and 
industry and labor entities. 

/ Vocational education occupationally specific or 
Occupational Work Experience (OWE) pro- 
grams enrolled 37,301 disadvantaged students 
and 13,211 disabled students. Occupational 
Work Adjustment (OWA) programs enrolled 
10,224 dropcut-prone 14 and 15 year olds. 

/ Male student enrollment was 6,462 in sec- 
ondary vocational education programs that are 
nontraditionai for their gender. This was an 
increase of 253 students from fiscal year 1993. 
The number of female students enrolled in pro- 
grams that are nontraditionai for their gender 
was 4,496-an increase of 638 students. 



/ More than 2,100 individuals were enrolled in a 
secondary vocational education program in a 
correctional facility-more than 1,400 in adult 
programs. 

/ Three hundred fifty-eight women participated 
in Orientation to Nontraditionai Occupations 
for Women (ONOW) programs. Almost 40 
percent of the program completers were earning 
an average of $8.70 per hour in occupations 
that are nontraditionai for their gender. 

^Proposals for magnet schools within joint voca- 
tional school VEPDs will be established to enhance 
and expand educational opportunities for all students. 

/ Twenty-four joint vocational schools operated 
magnet school initiatives within their VEPD in 
fiscal year 1994. 

/ Adult Vocational Education Full Service Centers 
are "one-stop centers" providing occupational 
and academic skills assessment, short-term and 
long-term training, and various support services. 



Secondary Vocational Program Completers 
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Emphasize rigorous outcomes for 
vocational students and programs. 



Goal: 

All vocational programs and services will have specified, measurable, and 
challenging outcomes to evaluate student performance, to facilitate continued 
program improvement, and to maximize opportunities for success in the 
technologically'oriented workplace and in continued education. 



^Ja comprehensive accountability and 
evaluation system that is integrated with 
the statewide management information sys- 
tem will be developed. 

/ Data relative to vocational program perfor- 
mance and VEPD administrative structure were 
reported in the publications VEPD Vital Statis- 
tics and Joint Vocational School District Profiles. 
Many data elements were accessed through the 
statewide Education Management Information 
System (EMIS). 

/ Twenty VEPDs were involved in the Measuring 
and Planning Progress (MaPP) assessment 
process. In MaPP, vocational program effec- 
tiveness and appropriateness are assessed by uti- 
lizing labor market information and 
demographic data obtained through EMIS and 
from Ohio Bureau of Employment Services 
databases. 



"Assessment is essential to quality 
vocational education. It facilitates 
instructional decision making by 
providing information about two 
fundamental questions: How are we 
doing? and How can we do better?" 

Darrell L. Parks 

Director of the Ohio Department of Education's 
Division of Vocational and Adult Education, 

1982-1994 



^90 A comprehensive and verified employer 
competency list will be developed and kept 
current for each vocational program. 

✓ Adult and secondary vocational education pro- 
gram courses of study were based on applicable 
Ohio Competency Analysis Profiles (OCAPs), 
which include industry-verified competencies 
needed by employees in various occupational 
areas. In addition to 56 occupational areas, 
OCAPs were available for three Work and Fam- 
ily Life programs and two dropout-prevention 
programs. 

^Vocational curricula and instruction will 
be competency-based. 

/ Seventy-five percent of vocational programs 
had a course of study based on applicable 
OCAPs. Vocational education teachers devel- 
oped courses of study and tracked students' 
competency attainment using the Software for 
Competency Analysis Profile (SCAP). 

/ The Tech Prep competency profile process was 
developed to identify the occupational, acade- 
mic, and employability skills that need to be 
attained during grades 9-12 and during the first 
two years of postsecondary education leading to 
an associate degree. 
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✓ Technical committees identified academic 
competency levels needed by entry-level 
workers in 43 occupational areas. This 
process, known as job profiling, gives teach- 
ers information that is needed to better tar- 
get instruction in concert with WorkKeys 
assessment results. 



^All vocational programs and services 
will be evaluated by prescribed outcome 
measures. 

✓ VEPDs annually assess their performance 
relative to the state core standards for 
vocational education and locally identi- 
fied measures. 

✓ Vocational education programs in several 
Trade and Industrial and Health Occupa- 
tions met national standards for program 
accreditation (e.g., Auto Collision, Auto 
Technology, Diesel Mechanics, Graphic 
Arts/Printing, Health Unit Coordinator, 
and Phlebotomy). 



Core Standards and Performance Measures are state-identified 

levels of student performance outcomes that are used as benchmarks for 
analyzing a VEPD's progress toward satisfying the aims and initiatives of 
federal and state mandates and of Ohio's Future at Work. 



Measuring and Planning Progress (MaPP) is Ohio's 

vocational education and career development assessment system. 
MaPP's goal is to ensure the best possible delivery system for 
vocational education and career development programs and 
services. 
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Focus on lifelong individual needs* 



Recognizing diverse student capacities, strengths, achievement levels, career 
interests, and program readiness, each student entering the ninth grade or a 
postsecondary vocational program will ^ v \^ u m ^f^,^ er ,^^ tH work 
culminates in receiving a career passport, which enables the student to both work 
in a technological world and to pursue lifelong learning. 



(0Each student will have an individual 
career plan that is based on assessments of 
interests, aptitudes, abilities, and achieve- 
ment and that will be used to advise stu- 
dents regarding career path and course 
selection.- 

/ Individual Career Plan (1CP) documents 
were initiated by 128,543 eighth graders 
which is 90 percent of the eighth-grade 
population. In addition, 24,300 seventh 
graders and 7,658 sixth graders initiated an 
ICR 

/ All of Ohio's eleventh and twelfth graders 
had access to comprehensive vocational 
education programs in fiscal year 1994. 



w ' Student progress toward achieving the 
goals of the individual career plan will be 
assessed annually tc determine appropriate 
intervention, point-in-time remediation, 
and plan revision. 

/ ICPs were updated by 90,929 ninth graders. 
This was approximately 79 percent of the 
students who initiated ICPs as eighth 
graders in fiscal year 1993. 

/ In interviews of a sample of eighth grade 
students, 82 percent were able to articulate 
career goals and planned course work that 
. was appropriate for those goals. 



» 
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^Each completer of a vocational program 
will have an individual career passport that 
enables him or her to pursue work and/or 
lifelong learning and that includes items 
such as documentation of work and/or com- 
munity experiences; student profile estab- 
lishing performance or competency levels; 
student achievement levels; leadership 
experiences; attendance records; an outline 
of continuing education needs; and career 
credentialing. 



/ The state model for the Career Passport . 
includes the student's resumed a record of 
occupational competencies and employa- 
bility skills attained, attendance records, 
WorkKeys assessment results, a high school 
transcript, a copy of the diploma, arid 
applicable certificates. ""„•*' 




CAREER 
PASSPORT 



Th e Career Passport is a 
credentialing document for 
secondary and postsecondary 
adult vocational education 
completers. It contains specific 
student information that is 
helpful to an employer, such as 
personal data; a listing of specific 
competencies achieved in the 
vocational education program; 
attendance records; a transcript 
of grades; and licenses, 
certificates, and diplomas earned. 



Th e ICP is usually initiated in 
the eighth grade and marks a 
pivotal point in a student's career 
development. In the ICP, the 
student identifies tentative career 
goals and an educational plan to 
reach those goals. The document 
is reviewed and revised by the. 
student annually throughout High 
school, and provides a central 
location for the student's career- 
related documentation. • : 'J 
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B Provide career-focused 
education for all students. 



Goal: 

Career-focused education will be provided throughout Ohio's educational system to 
ensure student motivation and goal setting, and the purposeful application of 
continuous learning. 



^FThe comprehensive VEPD plan will / 
include strategies to facilitate academic and 
vocational collaboration. 

/ The fiscal year 1994 VEPD plan included 
nine objectives that foster collaboration 
between academic and vocational education. / 

All K-8 students will be provided with 
early career motivation, orientation, and 
exploration experiences to provide rele- 
vance to subject matter content, advance y 
career maturity, and prepare students for 
educational and career decisions. 

/ Ninety-nine percent of the VEPDs pro- 
vided career development information to 
students and their parents before the stu- 
dents entered the ninth grade. Included 
was information about: 

❖ employment opportunities, including 
nontraditional careers 

❖ . enrollment requirements for vocational 

programs 

❖ course availability 

❖ special services availability 
4> job placement 



There were 92 state-funded career develop- 
ment programs serving 612 Ohio school 
districts. All of Ohio's 1.7 million students, 
from kindergarten through grade 12, were 
served by a career development program. 

Over 44,000 K-12 educators participated in 
inservice activities regarding the Individual 
Career Plan or other career development- 
related topics. 

Agricultural career exploration programs 
were piloted in several middle schools in 
fiscal year 1994. The London City Schools 
program resulted from the cooperation of 
the local school board, the community, the 
Ohio Department of Education, and The 
Ohio State University's Department of 
Agricultural Education. The nine-week 
program was designed to combine with sim- 
ilar modules in business, marketing, home 
economics, and manufacturing. 
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^All students enrolling in high school 
secondary education will enroll in a voca- 
tional education program, a college prepara- 
tory program, or a combination of the two as 
delineated by their individual career plans. 

/ VEPDs reported that approximately one 
third of Ohio's secondary students were 
enrolled in a vocational education program, 
and almost one half in a college preparatory 
program. Over 10 percent of the students 
were enrolled in a combination of the two. 



/ Seventeen Tech Prep programs were imple- 
mented. These programs included both 
vocational and college preparatory students. 

/ During fiscal year 1994, 543 of the 7 14 pub- 
lic high school buildings in Ohio had access 
to Ohio Career Information System 
(OCIS). This represents 76 percent of the 
public high school buildings in Ohio. 



All 1.7 million Ohio public school students in grades K-12 
were served by a career development program. 
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Modify and streamline vocational education 
standards, guidelines, and policies. 



Vocational education standards, guidelines, and policies will be challenging, 
attainable, relevant, affordable, and measurable and will assure access and equity 
for all students without regard to race, color, national origin, sex, religion, 
handicap, or age. 



Present standards, guidelines, and poli- 
cies will be reviewed and modified to sup- 
port the action plan goals and allow 
optimum flexibility in local design and 
delivery. 

/ Four joint vocational schools received state 
Venture Capital grants for implementing sys- 
temic change. Venture Capital funds were 
used to train educators in innovative program 
delivery. 

/ Standards for vocational education were pro- 
posed as part of the overall educational stan- 
dards revision process. 

✓ The VEPD comprehensive strategic planning 
document was revised to be more perfor- 
mance-based and to span a two-year period. 

/ Division policies and service area policies were 
modified, resulting in greater local flexibility. 



/ A Tech Prep integrated academic option was 
implemented. This option offered interdisci- 
plinary team teaching and the awarding of 
both academic and occupational credit 
through the vocational lab unit. 

Jff Funds will be available to implement 
action plan goals, to provide financial 
incentives, and to fund all mandated stan- 
dards, guidelines, and policies. 

✓ The need for increased funding was evidenced 
by the State Board of Education's recommen- 
dation to the Governor and the Ohio General 
Assembly that $403,767,013 be appropriated 
for vocational education in fiscal year 1996. 
This is an increase from the $327,054,070 
allocated for fiscal year 1994. 

VEPDs will have legislative authority to 
centralize the fiscal and program manage- 
ment responsibilities of vocational educa- 
tion within a single administrative entity. 
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A new agribusiness delivery model was 
designed to respond to diverse career options 
in the agricultural, environmental, horticul- 
tural, and pet care industries. The model 
introduced the option of replacing specified 
time requirements with a performance-based 
contract. The agribusiness model was used to 
convert nearly 30 outmoded production agri- 
culture programs. 



/ The Carl D. Perkins Vocational and Applied 
Technology Education Act of 1990 authorizes 
VEPDs to assume authority for the funding 
and administration of vocational education 
programs. 
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Assure adequate resources and 
their efficient utilization. 



Goals 

Vocational education resources will be analyzed and reallocated to maximize 
relevancy, efficiency, and productivity. 



^0The current vocational education fund- 
ing structure will be analyzed to assure that 
the funding policies are congruent with the 
action plan goals and that funding incen- 
tives are available to accelerate goal attain- 
ment. 

/ An analysis of the vocational education 
unit funding structure revealed a wide dis- 
crepancy between the rate of increase in 
vocational unit funding and in average 
daily membership (ADM) funding for non- 
vocational programs. The basic vocational 
education unit was found to be $6,092.81 
below parity with ADM increases since fis- 
cal year 1985; the maximum vocational 
education unit was $8,125.49 below parity. 

/ The VEPD comprehensive plan and the 
State Plan for the Administration of Vocational 
Education in Ohio outline appropriate uses 
of state and federal funds. 

/ The Upjohn Institute on Employment 
Research completed a research study that 
indicated that no duplication of programs 
occurs between the Ohio Board of Regents 
and the Ohio Department of Education 
postsecondary adult programs. The study 
also indicated that the population served by 



Ohio Department of Education programs is 
unique and is one that benefits economi- 
cally and socially as a direct result of partici- 
pation in adult vocational education 
programming. 

State and federal resources will be real- 
located in response to comprehensive 
VEPD plans. 

/ Funds from all sources were allocated by 
VEPDs based on needs identified through a 
strategic planning process. 

/ Perkins Title III-B Work and Family Life 
grants were provided to each VEPD to 
enhance implementation of Work and 
Family Life programs. 

(0 Innovative programs will be piloted to 
promote efficient and effective use of 
resources in attaining action plan goals. 

/ The Greater Cincinnati Youth Appren- 
ticeship Consortium initiated apprentice- 
ship programs on a pilot basis in fiscal 
year 1994 in the following fields: Building 
Construction, Electrical, Manufacturing, 
Banking/Finance, and Restaurant Opera- 
tions and Foods. 
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/ The AdVOCates program was pilot tested in 
fiscal year 1994 at 24 sites in nine VEPDs. 
This program provided a follow-along service 
delivery system for at-risk youth, ages 14-22. 

/ Through its "Ladder to Success" programs, 
the Ohio Restaurant Association provided 
support to school districts for helping spe- 
cial needs students make the transition to 
successful employment: 

/ Schobl-to-Work Transition funds from the 
Ohio Department of Education and the 
Ohio Department of Development were 
used to develop three educational training 
programs during fiscal year 1994. The pro- 
grams included training in banking, inter- 
national financial services, metalworking. 
construction trades, electronics, environ- 
mental science, advanced manufacturing, 
and automotive technology. 



Programs will be disinvested that do not 
represent or address current labor market 
demands and prescribed student and pro- 
gram outcomes. 

/ Labor market and demographic data were 
analyzed in making decisions about voca- 
tional education program implementation, 
expansion, and disinvestment. 

/ The Ohio Department of Education imple- 
mented a policy to withhold "state funds 
from programs that fail to achieve mini- 
mum enrollment for three consecutive 
years. 

/ Follow-up data indicate that over 85 percent 
of fiscal year 1993 vocational education pro- 
gram completers were continuing their edu- 
, cation or were employed in occupations 
related to their training program. 



Ohio's vocational education programs are funded through federal initiatives (such 
as the Carl D. Perkins Vocational and Applied Technology Education Act of 1990), 

state vocational education line items, and local resources. 

i 

i 
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Accelerate the professional development 
of vocational educators. 



Staff development activities must be expanded and diversified to assure professional 
competence and technological currency. 



f0 All vocational personnel will develop an 
individual professional development plan. 

/ All vocational teachers and staff in 50 per- 
cent of the VEPDs had developed an Indi- 
vidual Professional Development Plan 
(IPDP). An additional 29 VEPDs reported 
that an average of 61.8 percent of their 
teachers and staff had developed an IPDP. 

^Standards for vocational education 
teacher certification will be reviewed and 
recommendations made to support the 
action plan goals. 



The INDIVIDUAL 
PROFESSIONAL DEVELOPMENT 
PLAN (IPDP) is a self- 
assessment document designed 
to enhance the professional 
educator's work performance. 



/ Standards for vocational education were 
proposed as part of the process for revising 
educational standards overall. Included 
were revisions for certificating vocational 
education teachers. Opportunities for pub- 
lic comment will be provided as the pro- 
posed standards are presented at regional 
meetings around the state during 1995. 

Comprehensive VEPD plans will include 
professional development components. 

/ The VEPD plan addressed the professional 
development needs of teachers and staff. 
Activities were provided based on these 
needs. 

^Statewide systematic staff and leader- 
ship development programs will be initiated 
in cooperation with teacher education and 
business, industry, and labor, and will be 
based on needs identified in annual individ- 
ual professional development plans. 

/ The All-Ohio Vocational Education Con- 
ference provided a wide variety of work- 
shops and other professional development 
activities for vocational educators. 
Approximately 3.500 vocational and career 
educators attended the conference, which 
included 259 sessions. 
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/ Vocational Education Regional Personnel 
Development Centers operated at The 
Ohio State University, Ohio University, 
Kent State University, Wright State Uni- 
versity, and Bowling Green State Univer- 
sity. These centers provided inservice 
activities to educate and upgrade all voca- 
tional education teachers. 

/ Vocational teachers and staff in 90 VEPDs 
participated in professional development 
activities related to equity issues. 

/ Vocational education teachers and staff in 
94 VEPDs participated in professional 
development activities related to techno- 
logical cunency. 

/ Vocational education teachers and staff in 84 
VEPDs participated in professional develop- 
ment activities related to professional compe- 
tencies. 

/ Three hundred seventy-nine individuals 
recruited from business and industry were 
enrolled in inservice certification programs 
at Regional Personnel Development Cen- 
ters, which led to attainment of a standard 
four-year provisional teaching certificate in 
vocational education. 

/ The Ohio Agricultural Education Curricu- 
lum Materials Service established an Inter- 
net World-Wide Web home page with 
linkages to major information sources that 
are useful to agricultural education teachers. 

/ All vocational education service areas con- 
ducted statewide inservice activities. 



/ The Ohio Department of Education, Divi- 
sion of Vocational and Adult Education, 
Agricultural Education Service, provided a ; 
weekly electronic publication entitled the 
Monday Memo. This communication piece 
was distributed via the Ohio Education 
Computer Network and the Internet The 
publication gave agricultural education 
teachers and administrators the latest infor- 
mation about program initiatives andxjpera- 
- tion. The Monday Memo was also provided 
to industry and media representatives. 

/ Thirty-two teacher leaders in Family and 
Consumer Sciences participated in a sum- 
mer leadership institute. The teachers then 
conducted inservice activities in regional 
meetings across the state to implement the 
Work and Family Life curriculum. 

^Individuals receiving initial teacher cer- 
tification will reflect the cultural diversity of 
Ohio's population with special emphasis 
placed on underrepresented populations 
and nontraditional teaching roles. 

/ Increased efforts are needed to promote 
greater diversity in the population of voca- 
tional education teachers. In fiscal year 
1994, 51.3 percent of Ohio's vocational 
education teachers were female. However, 
fewer than 7 percent of Ohio vocational 
education teachers represented minorities. 
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9. 



Extend and strengthen vocational 
education's strategic alliances. 



Goal: 

Vocational education, business, industry, labor, and community and governmental 
agencies will strengthen and intensify their formal compacts to optimize shared 
responsibilities and benefits. 



^The comprehensive VEPD plan will 
include cooperative agreements with busi- 
ness, industry, and labor that outline such 
areas as shared resources, student work- 
related experiences and placement, advisory 
committees, technical development for and 
exchange of staff, curriculum development, 
and verification of competencies. 

/ VEPD plans were developed collaboratively 
by education, community agency, and busi- 
ness and industry representatives. 

/ As part of the MaPP process, 5,826 Ohio 
citizens participated on committees that 
were responsible for analyzing VEPD pro- 
gram performance and making recommen- 
dations. Business and industry personnel 
made up almost 30 percent of the commit- 
tees, the highest percentage representation 
of all groups. 

90 Coordination with agencies related to 
employment, training, and education such as 
JTPA, human services, rehabilitation and 
conections, community based organizations, 
and vocational rehabilitation will be included 
in local and state planning activities. 



/ Ninety-two VEPDs had secondary and/or 
adult vocational education programs and 
services coordinated with Private Industry 
Councils' help. 

/ Vocational education program planning is 
based on labor market information pro- 
vided through the Ohio Occupational 
Information Coordinating Committee 
(OOICC). The state agencies represented 
on the OOICC are the Ohio Bureau of 
Employment Services, JTP Ohio, the Ohio 
Board of Regents, the Ohio Rehabilitation 
Services Commission, the Bureau of Work- 
ers Compensation, the Ohio Department of 
Development, and the Ohio Department of 
Education. 

/ Vocational education is represented on the 
Governor's Human Resources Investment 
Council (GHRIC) by the director of the 
Ohio Department of Education's Division 
of Vocational and Adult Education and by 
a local vocational education administrator. 
In addition, two division personnel facili- 
tate council and committee meetings and 
conduct research and communications 
activities. 
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"For the Common Good," a statewide pro- 
ject aimed at improving services to at-risk 
youth and adults, involved the Ohio 
Department of Education; the Ohio 
Department of Human Services; the Ohio 
Bureau of Employment Services; the Ohio 
Department of Development; the Ohio 
Department of Drug, Alcohol, and Addic- 
tion Services; and the Ohio Board of 
Regents. Thirty-six local Common Good 
teams have been formed under the project's 
auspices. 

The Ohio Department of Education and 
the Ohio Board of Regents jointly adminis- 
tered the Tech Prep .program. These two 
agencies, along with the Ohio Department 
of Development, issued a request for pro- 
posals to initiate School- to-Work Transi- 
tion activities in Tech Prep consortia. 



^Vocational education will provide assis- 
tance to employers so that they may more 
effectively interact and utilize the benefits 
of the vocational education system. 

/ More than 60 VEPD Career Passport- 
Ambassadors presented information to 
business and industry representatives on 
how to uie the Career Passport. 

/ Thirty-five Ohio Adult Vocational Educa- 
tion Full Service Centers provided business 
and industry a cost-efficient, educationally 
sound way to train and upgrade the skills of 
their personnel. 



Membership of MaPP Committees 



10-8% 

Graduates \. 



3% 

Parents of 
Special Populations 

I 



17.7% 

Employers ' 




WPP* iC 



6.1% 

Parents of Students 



10.6% 

Practitioners 



.14.2% 

Agencies 



29% 

Business & , 
Industry 




— 6.3% 

Labor 



2.3% 

Students 
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Enhance the public's understanding of, 
and support for, vocational education. 



Increase effective interactions with diverse audiences to raise the public 
understanding of vocational education and thereby promote informed choice and 
enhance cpmmunity support. 



^Comprehensive VEPD plans will include 
strategies to communicate the outcomes of 
vocational education to specific publics. 

/ A marketing objective was included in the 
VEPD plan. Seventy-six VEPDs reported 
developing marketing plans. 

/ As part of MaPP, VEPDs made public the 
assessment results and recommendations 
through presentations to school boards and 
publication in local media. 

/ Completers of vocational education occupa- 
tionally'specific programs received a Career 
Passport. Included in the document is a 
competency list with the focus being on what 
the student "can do". 

^Quality and significant interaction will 
increase between the vocational education 
system and business, industry, labor, educa- 
tion, and community and governmental 
agencies through such functions as 
strengthened advisory committees, local 
program planning and evaluation, and 
interagency staff training. 

/ Strategic plans were developed by all 
^ 'EPDs with input from education, com- 
munity agency, and business and industry 
representatives. 



/ - Each VEPD's Strategic Analysis Team 
included representatives from agencies, 
business and industry, JTPA, and parents, 
guardians, and/or adults representing special 
populations. 

/ A postsecondary institution and fourteen 
secondary ones served 1,365 individuals 
from economically depressed areas through 
Community Based Organization (CBO) 
grants. CBO grants fund the direct 
involvement of businesses and industries in 
enhancing opportunities for disadvantaged 
students to enroll in vocational education. 

/ Ohio's program, Graduation Reality and 
Dual Role Skills (GRADS), received a sec- 
ond four-year grant from the U.S. Depart- 
ment of Education's National Diffusion 
Network. Other states use the network to 
access information about Ohio's GRADS 
model for their use in program implementa- 
tion. 

/ Ninety-nine percent of secondary voca- 
tional education programs and 97 percent 
of adult ones operated with an active advi- 
sory committee. 



f0 A statewide marketing and communica- 
tion plan will be implemented in collabora- 
tion with business, industry, labor, 
education, and community and governmen- 
tal agencies to improve and enhance public 
awareness, understanding, and support for 
Ohio's vocational education system. 

/ A Career Passport marketing plan was 
developed. Included in the plan were state 
and regional workshops for Career Passport 
Ambassadors, who promoted the passport 
to students, teachers, and business and 
industry. 



/ More than 1,500 copies of Ohio's Fuwre at 
Work: FY93 Progress Report were distrib- 
uted. This report informs the public about 
Ohio's vocational education activities. 

/ All Ohio's school districts received an 
informational video about Ohio's Work 
and Family Life program 

/ The Ohio FFA Association's state officers 
provided examples of vocational education 
program success by visiting industries and 
local programs, as well as conducting work- 
shops, making public presentations, and 
interacting with agencies. 



Vocational 
♦^Education 




Business and industry 
partnerships directly serve 
vocational education through 
curriculum development, 
advisory input, program 
design, labor market 
information, and authentic 
assessment* 



28 



Maintain constant emphasis on improving and 
renewing the vocational education system. 



Goal: 

State and local delivery systems will conduct an ongoing analysis of vocational 
program performance to assure more efficient and effective means of meeting work' 
force demands and advance the goals of modernizing vocational education. 



^ The action plan imperatives, goals, and 
objectives will be assessed and modified to 
reflect work force needs, legislative man- 
dates, and societal changes. 

/ The goals and objectives of the action plan 
were not significantly modified. However, 
the annual state plan for vocational educa- 
tion included current initiatives for address- 
ing work-force needs, legislative mandates, 
and societal changes. 

^An Ohio vocational education leader- 
ship institute will be in place to assure a 
local and state visionary leadership base. 

/ Twenty-three vocational educators partici- 
pated in the 1994 Ohio Vocational Educa- 
tion Leadership Institute (OVEL1). 
Research indicated that OVELI fellows 
demonstrated gains in leadership character- 
istics after participating in the institute. 

^Comprehensive VEPD plans will 
include system improvement and renewal 
strategies. 



/ The VEPD plans included system improve- 
ment and renewal strategies that were 
based on an analysis of program perfor- 
mance, labor market information, and 
demographic data. Local planners devel- 
oped and implemented strategies based on 
local needs. 

^^State research and development activi- 
ties will be designed and implemented to 
include activities such as pilot and demon- 
stration projects, curriculum models, and 
business partnership efforts. 

/ A statewide student assessment symposium 
was attended by teams of vocational educa- 
tors from all VEPDs. The symposium 
focused on the body of knowledge about, 
and implementation of, multiple assess- 
ment techniques. 

/ Youth apprenticeship consortia linked sec- 
ondary and postsecondary education, busi- 
ness, industry, labor, and government to 
provide a seamless approach to work-force 
development. These consortia initiated 
apprenticeship programs on a pilot basis in 
fiscal year 1994. 
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f0 Adult students and business and indus- 
try will have increased access to vocational 
programs and services through the expan- 
sion of Adult Vocational Education Full 
Service Centers. 

✓ The number of Adult Vocational Educa- 
tion Full Service Centers increased from 32 
in fiscal year 1993 to 35 in fiscal year 1994. 
In addition to providing training and assess- 
ment services to business and industry, the 
centers gave adults a one-stop service for 
occupational assessment, referral, and 
career counseling. 

^Appropriate modern technology will be 
incorporated into all vocational instruc- 
tional programming and management. 

/ VEPDs reported that appropriate technolo- 
gies were incorporated into vocational edu- 
cation program curricula. However, 
requests for state vocational education 
equipment replacement funds exceeded 
availability by $ 6,491,693.30. 

/ Ninety-nine percent of Automotive Tech- 
nician vocational education programs met 
Automotive Service Excellence (ASE) cer- 
tification standards in at least six of eight 
areas. Ninety-five percent of the Auto Col- 
lision programs met ASE certification stan- 
dards in at least four of five areas. 



^All elements of the educationai s^em, 
including elementary, secondary, ppstsec- 
ondary (adult, associate, and baccalaureate 
degree), teacher education, and conespond- 
ing state agencies will share a holistic view 
of vocational education and effectively 
function as an integral component of the 
vocational delivery system. 

■ ■ \. 

/ A priority identified by the Ohio Depart- 
ment of Education is to "assure all Ohio 
high school graduates are prepared to suc- 
cessfully transition to work or.ppstsec- 
ondary education." , 

/ By embracing the concepts of School-to- 
Work Transition and Goals 2000 legisla- 
tion, Ohio demonstrated its commitment 
toward developing a more integrated edu- 
cation system that incorporates both acade- 
mic and vocational education. 

/ Regional Personnel Development Centers 
received small supplemental grants for 
research and inservice activities in fiscal 
year 1994- The grants were used to hold 
activities related to perforniarice-based edu- 
cation, performance assessment, course of 
study development, and Career Passport 
implementation. 



The mission of OVELI is to prepare quality vocational education 
leaders who are both competent and comfortable in various settings, 
such as local leadership, state leadership, working with legislators, 
professional, or trade associations. 
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Education m Ohio — Outlines the mission of the Ohio vocational and adult educa- 
tion system through 11 imperatives directed at achieving occupational, academic, 

and employability skills. 

i 

j 

Ohio's Future at Work: Action Plan for Accelerating the Modernization of Vocational ! 
Education in Ohio, Executive Summary — Brief review of the 10-year action plan, ! 
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legislative purposes has enabled Ohio to acquire the federal resources to carry out 
many of the imperatives, goals, and objectives in Ohio's Future at Work. 

State Plan for the Administration of Vocational Education in Ohio — Addresses legisla- 
tive mandates of the Carl D. Perkins Vocational and Applied Technology Education 
Act, and is designed to be a planning tool for developing and improving vocational 
education in Ohio. It also provides structure and direction for state administration 
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For more information, contact 

Ohio Department of Education 
Division of Vocational and Adult Education 
65 S. Front Street, Room 907 
Columbus, Ohio 43215-4183 
614-466-3430 

This document is a publication of the Ohio 
Department of Education and does not represent 
official policy of the State Board of Education 
unless specifically stated. 

The Ohio Department of Education does not 
discriminate on the basis of race, color, national 
origin, sex, religion, age, or disability in 
employment or the provision of services. 



32 



